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Our Vision:
Jesus said: ‘I have come that they may have life and have it to the full.’
Promoting life-long learning
Developing life-giving relationships
Exploring life-enhancing faith
Inspiring life-enriching aspiration
Purpose
At Hanley St Luke’s we believe that English is central to all that we do. We believe that a high-quality English
curriculum, where pupils are taught to speak, read and write fluently, allows children to communicate their ideas
and emotions to others and also understand when others communicate with them.
We believe that the skills taught through the English curriculum should be consistently built upon as the children
progress through the school and that their learning is enhanced across all subjects. Reading widely will allow them to
develop culturally, emotionally, intellectually, socially and spiritually and the skills of writing, speaking and listening
are essential in our pupils participating fully as members of society.
Aims
At Hanley St Luke’s we aim to promote high standards of language and literacy by equipping pupils with a strong
command of the spoken language and written word. We also wish to promote a love of reading which will support
learning throughout the curriculum.
We aim to ensure that all pupils:
 read fluently with good understanding
 develop good reading habits: widely and often for pleasure and information gathering
 acquire a wide vocabulary across all subjects
 appreciate our English literary heritage
 write clearly, accurately and coherently, adapting style for a range of contexts, purposes and audiences
 discuss, elaborate and explain their understanding and ideas
 speak and listen effectively

Objectives
Children at Hanley St Luke’s Primary School will leave Year 6:
 reading and writing with confidence, fluency and understanding, using a range of independent strategies to
take responsibility for their own learning including self-monitoring and correcting their own errors;
 with a love of reading and a desire to read for enjoyment;
 with an interest in words and their meanings; developing a growing vocabulary in relation to grammatical
terminology;
 understanding a range of text types, media types and genres;
1





able to write in a variety of styles and forms appropriate to the situation;
using their developing creativity, imagination, inventiveness and critical awareness;
having a suitable technical vocabulary to respectfully articulate their responses in any discussion.

Statutory requirements
Statutory requirements for the teaching and learning of English are laid out in the National Curriculum in England:
Framework Document (2014).
Our approach to spoken language
The spoken word is of central importance to the whole curriculum at Hanley St Luke’s. It allows pupils to develop
cognitively, socially and linguistically. It also underpins the development of reading and writing. Therefore, teachers
ensure the continual development of pupil competence and confidence in spoken language and listening skills.
Discussions amongst pupils form part of many aspects of our curriculum. Pupils are also given opportunities to
participate in drama activities and performances. Pupils also lead school assemblies and worship time, and devise,
rehearse and deliver class worship too.
Using the National Curriculum we have created a whole school progression document for spoken language.
What does this look like?
 Modelling listening
 Listening to and participating in stories, poems, rhymes and songs
 High quality talk and a language rich environment
 Partner talk
 Use of sentence stems to scaffold oral responses in class
 Back and forth interactions
 No hands up approach
 Questioning across the curriculum
 Reciting and reading aloud
 Drama activities
 Re-telling and role-play
 Opportunities for children to talk about and discuss their reading and writing
 Collaborative work and reporting back following group work
 Presenting in front of an audience
We recognise the importance of vocabulary in our school, specifically its link to ensuring children can be successful
readers and can access the wider curriculum. Therefore we have implemented a structured whole school approach
towards vocabulary, using Word Aware. We ensure children have access to games, activities and structured
instruction which allows words to be celebrated and enjoyed.
Our approach to reading
Rationale for our approach to reading
Why is reading so important? Where is the evidence?
Reading is the lynchpin to learning and therefore it is vital that we ensure children have a love of reading whilst also
having the skills to be able to be successful at it.
Following the simple view of reading, we ensure that children have the decoding skills and comprehension skills
whilst being in a language and vocabulary-rich environment which enables them to hopefully develop a love of
books.
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Children should be taught to use phonic knowledge and skills as the route to decode words.
Scarborough’s reading rope (2011) consists of lower and upper strands. The word-recognition strands (phonological
awareness, decoding, and sight recognition of familiar words) work together as the reader becomes accurate, fluent,
and increasingly automatic with repetition and practice. Concurrently, the language-comprehension strands
(background knowledge, vocabulary, language structures, verbal reasoning, and literacy knowledge) reinforce one
another and then weave together with the word-recognition strands to produce a skilled reader. This does not
happen overnight; it requires instruction and practice over time.
Doug Lemov wrote in his book “Reading Reconsidered” that the core elements of reading were:
 Reading harder texts (e.g. Chronicles of Narnia, complex structure and vocab)
 Close reading texts rigorously and intentionally
 Reading more non-fiction and model the reading of this i.e. pulling apart the language use and authorial
intent
 Writing more effectively in direct response to the texts
We put this into practice through our policy as well as using recommendations from the EEF for Improving Literacy in
KS1 and KS2 and The Reading Framework 2021.
Using the National Curriculum we have also created a whole school progression document for reading.
How do we effectively teach reading at Hanley St Luke’s?
 We teach phonics daily using the Sound! Start phonics programme which is a systematic synthetic phonics
programme (see the Phonics policy for further details)
 We apply phonics to reading
 We ensure books are decodable and that children can read 95% of the words in a book
 We assess books accurately in order that children know all of the sounds, tricky words and HFW’s in the
books they are reading
 We help to develop children’s fluency, prosody and comprehension skills
Reading sessions occur at least 3 times per week. Sessions are approximately 25 minutes long, but this can vary
according to the year group. Where work is recorded, this is done in the front of English books unless it disrupts the
flow of the writing, in which case it can be recorded in the back.
We have an evolving core list of texts which are used for the class text, guided reading, class stories and cross
curricular links. We choose books carefully taking into account the following questions.
Does the book:
• elicit a strong response – curiosity, anger, excitement, laughter, empathy?
• have a strong narrative that will sustain multiple readings?
• extend children’s vocabulary?
• have illustrations which are engaging and reflect children from all backgrounds and cultures?
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• help children connect with who they are?
• help children to understand the lives of people whose experiences and perspectives may be different from their
own?
These texts are structured so that there is a wide variety which includes fiction, non-fiction, poems, rhymes, stories,
UK and world based texts. It also endeavours to take into account the 5 different text types discussed by Doug
Lemov, that allow children to successfully navigate reading with confidence: archaic language, non-linear time
sequences, narratively complex, figurative/symbolic text and resistant texts.
Books are available in our school library, but also in book corners within every classroom. The focus is on not
displaying too many books at once, refreshing the display and making the books attractive and easy for children to
find.
What does reading look like in Reception and Year 1?
Following on from guidance from the English Hub (including Little Sutton Trust) and through support from Alex Finn
at Sound! Start Phonics, we use a guided reading approach in Reception and Year 1. Occasionally in year 2 and year 3
we may deem it appropriate for the children to use this method for part of the academic year, depending on their
baselines.
Guided reading and phonics sessions are run in parallel with the partner class in the year group. This enables us to be
able to use staff from the partner classes to bolster and support reading groups, making them more effective.
Each group uses the same phonically decodable text for all of their sessions during the week. These books are
carefully matched to a child’s phonic ability in order that they can be successful at reading. Where possible, these
decodable books are then sent home for the child to read at home (often on Friday, to return on Monday).
They follow the suggesting teaching sequence focusing on:
1st session
Decoding (adult led)
nd
2 session
Re-reading practice (independent)
3rd session
Comprehension (adult led)
th
4 session
Comprehension practice (independent)
This structure and focus helps to ensure we do not overload children’s working memory. It is also allows children to
thrive on the repetition, increasing their emotional engagement.
At the beginning of every session we read the graphemes, phonically regular words and common exception words to
reinforce and embed them, which will enable children to become fluent readers.
Where children are not working with an adult in a guided session, they will be given an opportunity to read for
pleasure, accessing a range of books. They may also complete independent activities, including accessing Bug
Club/Lexia. We also aim to use a range of techniques which include: individual, paired, echo, silent, choral, wide and
performance reading.
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Supporting SEND
Children are grouped by ability in order that children are able to access a suitable text. Where appropriate, texts
using symbols are created in order that they are able to access the same stories whilst being exposed to challenging
vocabulary.
What does reading look like after Y1?
From year 2 onwards we tend to use a whole-class guided reading approach with scaffolded work to support all
children.
Texts are linked to the termly/half termly topics. By choosing harder texts (following Doug Lemov’s
recommendation) we aim to widen children’s vocabulary. However, there are also differentiated texts available for
those who need it. Texts being read during class reading sessions will either be the class text itself or often one that
is linked to the subject. This allows close reading of the text and means a range of text types are accessed.
As shown in the illustration on the next page, each half term text types are alternated between so that 2 weeks are
spent on fiction, non-fiction and poetry, songs, picture books and/or short films. The core text is accessed at least
once a week in guided reading and assuming the core text is fiction, it can be used solely during fiction weeks (if
preferred).
Reading comprehension is improved by teaching specific strategies that pupils can apply both to overcome barriers
to comprehension. We use VIPERS to help support the children in class:
V – vocabulary
I – infer
P – predict
E – explain
R – retrieve
S – sequence/summarise
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These skills are then built into the sessions, to ensure all are covered. Vocabulary is often incorporated within a
lesson or can be done as a stand alone session.

Lesson 2

Inference

Retrieval and
explanation

Lesson 3

Prediction

Sequencing
and
summarising

Week 5

Week 6

Inference

Retrieval and
explanation

Inference

Inference

Retrieval and
explanation

Inference

Prediction

Sequencing
and
summarising

Non-fiction

Retrieval and
explanation

Non-fiction

Inference

Fiction

Lesson 1

Week 4

Prediction

Poetry/songs/picture books/short films

Week 3

Fiction

Week 2

Poetry/songs/picture books/short films

Week 1

Retrieval and
explanation

Retrieval and
explanation

Sequencing
and
summarising

Independent reading books
Our reading books are carefully matched to the phonics being taught in school. We use a reading scheme which
includes Collins Big Cat, Bug Club (Pearson) and Oxford Reading Tree. Our books range from Lilac to Dark Red and
this also links to an online resource of books available through Bug Club.
Children also have access to a wide range of texts from our library which they can choose from regularly as a Reading
for Pleasure book. This allows children the option to choose a book which sparks their interest.
When children leave the reading scheme, they become ‘free readers’ and are able to choose texts from the class or
school library.
Every child has a planner which is used to record home reading.
Developing a reading culture at Hanley St Luke’s
At Hanley St Luke’s, our aim is for all children to be able to read for pleasure. In order for this to be achieved, all
aspects of reading have to be embedded and effortless – phonics, vocabulary, knowledge and comprehension.
To support this and develop a wider enjoyment of reading we:
 Encourage regular reading at home
 Hold half termly book vouchers prize draws for those who read regularly
 Give access to Bug Club for online reading and questioning
 Read a range of class stories (daily – 10 minutes)
 Have a wonderfully stocked library with a wide range of texts available
 Allow children to take home Reading for Pleasure books
 Encourage reading ideas/support to parents through Class Dojo
 Deliver targeted support for some children in KS2 through Lexia
 Link our topics with class texts
 Read a range of fiction and non-fiction texts
 Raise the profile of reading through annual events such as World Book Day
 Support parents through parent workshops
Our approach to writing and SPAG
Where possible, we write in direct response to the class text and topic being taught. This makes writing purposeful
whilst building on and developing children’s knowledge. Texts are chosen carefully to ensure exposure to a wide
range of literature which will support and develop our children. There is a balance between fiction, non-fiction and
poetry with an emphasis on whole texts rather than extracts and worksheets. We encourage creative writing whilst
also teaching key writing skills explicitly and systematically.
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Using the National Curriculum we have created a whole school progression document for writing.
What does writing look like?
 Purposeful writing, often with a specific audience in mind
 Writing is displayed and celebrated all over the school
 Writing is taught as a carefully sequenced activity
 Writing is clearly modelled
 Working walls are used for the class text to include key information which can be regularly referenced
 Teachers provide regular helpful feedback through marking
 Time is planned for children to respond to marking and feedback
 Writing is, in the main, linked to class topics in order to promote engagement
 We ensure progression in complexity of tasks and expectations year on year
 We build stamina for writing by providing opportunities to write independently and for extended periods
 Editing and reviewing form a large part of lesson time with age appropriate strategies for purple-pen
response marking
 Editing lessons are split into two sections; proofreading and editing (see feedback and marking policy)
 Our writing expectations build on previous year groups to ensure children are confident writers. There is a
clear expectation of what children should be able to proof-read in their work which is detailed in our whole
school proof reading non-negotiables document (see Appendix 1)
 Green paper overlays are used for more extensive editing and re-writing
 Writing is marked in pink and green in KS1 in order to support children with learning how to proof-read their
writing
 In KS2 this will progress into using one colour consistently
 There is a clear marking code which is generally indicated in the margin
 Marking codes are displayed in classrooms and in the front of English, Topic, Science and RE books (see
below)
KS1 Marking Code

˄
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*work can also be underlined to support children in finding their errors.
Paragraphs are indicated by indenting the writing or leaving a line.

KS2 Marking Code

˄


*work can also be underlined to support children in finding their errors.
Paragraphs are indicated by indenting the writing or leaving a line.

What does spelling look like?
Understanding how to spell correctly is important in supporting children to organise their thinking around language.
Knowing how to apply spelling rules and recognising key words is empowering for children. Spelling plays a
significant part of standardised assessment and is taught throughout the school. We use the 2014 National
Curriculum as a guideline as to which spellings should be taught in which year group.
Spellings are tested at the beginning and end of each half term. This allows for us to clearly differentiate and to see
progress during this period of time. Children practise these spellings regularly during daily Fast Learning. These
spellings are also sent home regularly for parents to be able to support where possible.
What does punctuation and grammar look like?
An understanding of how to use grammar and punctuation correctly, use relevant language and identify word classes
and sentence types is taught both in the context of a piece of writing and explicitly in whole class work. Linked to the
National Curriculum guidelines for year groups, grammar and punctuation is taught and planned to fit with relevant
genres of writing. Using the National Curriculum we have created a whole school SPAG progression document.
What does handwriting look like?
At Hanley St Luke’s we use a continuous cursive handwriting so that children do not need to learn how to form
letters twice. This is a recommendation from the British Dyslexia Association, which we feel supports writers in our
school.
We aim for children to:
 Achieve a neat, legible style with correctly formed letters in cursive handwriting
 Develop flow and speed to aid expressing themselves creatively and imaginatively across the curriculum and for a
range of purposes
 To automatically use clearly formed and joined handwriting in all of their writing
 Use their skills with confidence, in real life situations
Our handwriting approach is documented further in our Handwriting Policy.
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The role of parents
We see parents as important partners in the process of developing children’s literacy skills.
 They have an important influence on children’s language before they come to school.
 They provide valuable support at home in helping children to become readers and writers.
 They offer a useful audience for children in their development as speakers and listeners, readers and writers
as the children move through the school (e.g. phonics, reading, SAT’s revision)
We therefore encourage parents to play a part in their child’s education by involving them in the school’s reading
programme from the beginning. There is an expectation for parents to read regularly with their child at home and to
communicate this through the home-school reading logs. We also communicate with parents through face to face
conversations, letters and via Class Dojo.
Inclusion
We aim to provide for all children so that they achieve as highly as they can in English according to their individual
abilities. We identify which pupils or groups of pupils are under-achieving and take steps to improve their
attainment. More able children are identified and suitable learning challenges provided.
 Children with identified SEND in English receive tailored support from SEND TA’s
 Children who are identified as having additional needs with reading, receive extra support from TA’s
 More able children in English are identified and challenged appropriately
Equal Opportunities
All children are provided with equal access to the English curriculum. We aim to provide suitable learning
opportunities regardless of gender, ethnicity or home background
Cross- Curricular Literacy Opportunities
Teachers will seek to take advantage of opportunities to make cross-curricular links. They will plan for pupils to
practise and apply the skills, knowledge and understanding acquired through literacy lessons to other areas of the
curriculum. Extended writing is expected to be produced in Topic and Science; to showcase the children’s
transferrable literacy skills.
Mathematics
English contributes significantly to the teaching of mathematics in our school. Children in the Foundation Stage
develop their understanding of number, pattern, shape and space by talking about these areas with adults and other
children. Children in KS1 are immersed in stories and rhymes that rely on counting and sequencing. Children in KS2
are encouraged to read and interpret problems in order to identify the mathematics involved. They communicate
mathematically through the developing use of precise mathematical language. Mastery skills can be acquired by a
child’s ability to reason and justify their understanding of mathematical concepts. Every class teacher strives to
achieve this by supporting children’s developing explanations. This is supported through our use of White Rose
Maths.
Computing
The use of ICT enables children to use and apply their developing skills in English in a variety of ways. Younger
children use ICT as a source of information and as a way of enabling them to present their completed work
effectively. Older children use the internet when searching for information about a different part of the world or
Topic facts. We encourage all children to use ICT as a resource for learning, whenever it is appropriate and it is
taught discretely by an ICT specialist.
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Personal, Social and Health Education (PSHE)
English contributes to the teaching of PSHE. We encourage children to take part in class and group discussions on
topical issues. Additionally, we encourage children to be open about their feelings and voice their worries; to solve
their conflicts with friends.
Spiritual, Moral, Social and Cultural Development
The teaching of English develops skills through which our children can give critical responses to the moral questions
they meet in their work and in daily worship. Their understanding and appreciation of a range of texts brings them
into contact with their own literary heritage and texts from other cultures. The organisation of lessons allows
children to work together and gives them the chance to discuss their ideas and results.
Planning
We use the National Curriculum (2014) to inform our planning and as the basis for implementing the statutory
requirements of the programme of study for English. In accordance with the planning procedures, English is planned
both discretely and as a vehicle for learning in other areas e.g. the teaching of non-chronological reports for use in
topic.
Resources
There is a range of resources to support the teaching of English across the school; all classrooms have dictionaries,
thesaurus’s, tailor-made vocabulary mats and literacy-rich environments. All classrooms have a selection of
fiction/non-fiction texts and children have permanent access to the school library.

Assessment, Target Setting and Record Keeping
Teachers are continually assessing children’s work in English. The formative assessments that teachers make as part
of every lesson helps teachers to adjust their daily plans.
Teachers use formative and summative assessments to measure progress against the key objectives, and to help
them plan for the next unit of work. These assessments are also used to evaluate progress against school and
national targets. They are reported back to and discussed with parents.
At the end of each long term, assessments of reading and writing are recorded onto DCPro. Children undertake the
national tests at the end of Year 2 and Year 6.
The role of the English lead
The English lead is responsible for improving the standards of teaching and learning in English through the
monitoring and evaluation of the subject. This will involve:
 monitoring of pupil progress
 conference with pupils regarding all areas of English
 analysing data
 monitoring the provision of English in line with the policy
 taking the lead in policy development
 auditing and supporting colleagues in their CPD
 purchasing and organising resources
 keeping up to date with recent English developments
 analysis of SATs results to identify areas for development
 checking that assessment for English is carried out in line with the school’s assessment policy
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This policy should be read in conjunction with the following school policies:
Teaching, Learning and Assessment Policy
Feedback and Marking Policy
Handwriting Policy
English as an additional language Policy
Special Educational Needs Policy
Computing Policy
Equal Opportunities Policy
This policy will be reviewed by staff and presented to governors for approval every three years.
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Appendix 1: Whole school proof reading expectations and writing non negotiables

Expectations build on the previous year groups. Therefore, children should proof read their work for all
aspects up to and including their year group list.
These aspects are expected to be accurate and consistent for the vast majority of pupils.

Year group
Children are expected to proof read their work for:
Finger spaces between words.
Reception
Year 1

Year 2

Year 3

Year 4

Year 5
Year 6

Full stops at the end of sentences (with adult support).
Capital letters at the beginning of sentences (with adult support).
Full stops at the end of sentences.
Capital letters at the beginning of sentences.
Capital letters for proper nouns.
Sounds learnt in phonics applied.
Common exception words/HFW taught are correct.
Question marks for questions.
Exclamation marks used correctly.
Apostrophes for contractions.
Apostrophes for singular possession.
Commas in a list
Sounds and rules taught in spelling are applied.
Common exception words taught are correct.
‘a’ and ‘an’ used correctly
Inverted commas used correctly.
Paragraphs used to organise writing.
Sounds and rules previously taught in spelling are applied.
Commas after fronted adverbials.
Correct speech punctuation.
Apostrophes for singular and plural possession.
Tense is correct.
Sounds and rules previously taught in spelling are applied.
Correct punctuation separating clauses.
Parenthesis is punctuated correctly – commas, brackets, dashes.
Sounds and rules previously taught in spelling are applied.
Hyphens used correctly
Semi colons used correctly to separate clauses and in lists.
Colon, semi-colons, dashes used mostly correctly to separate two
independent clauses.
Sounds and rules previously taught in spelling are applied.
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